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Introduction & Aims

We have very high expectations for pupil behaviour. We understand that behaviour is not
automatically learned. Instead, positive behaviours must be modeled, explained, taught,
supported and recognised. If we want pupils to behave in a particular way, we

are responsible for making it clear to them how we want them to behave. We know that
understanding our emotions is a key aspect of understanding and managing behaviour and
recognise that an anxious and worried mind will not learn. We always seek to develop positive,
inclusive relationships to enable the entire school community to embody our school values.
We believe that everyone can learn to self-regulate their behaviour and emotions.

Positive social and learning behaviours are necessary to promote effective teaching
and learning. It is essential that our behaviour systems help to create a well ordered,
calm and respectful environment where children can grow in confidence, feel safe and
have the opportunity to learn, achieve and be successful.

For our behaviour policy to work effectively all teaching and non-teaching staff, parents and
governors need to be involved. It is intended that this policy apply throughout the school and at
all times, including lunchtime, Breakfast/After School clubs and extracurricular activities. The
governing body will support and challenge the school in setting and maintaining the highest
standards possible in behaviour management.

This policy aims to:

¢+ Create a positive school ethos based on mutual respect and partnership, where there are clear
expectations of acceptable behaviour;

o Foster shared responsibility amongst all staff, pupils and parents, for encouraging good behaviour and
actively discouraging unacceptable behaviour;

o Foster the personal and social development of all pupils to enhance their self esteem and develop their

understanding of positive citizenship;

Develop emotional health and well-being, recognising that behaviour is a form of communication.

Create an environment where all children learn;

Develop pupils’ understanding of their rights and responsibilities

These traits are also embodied in our school values.

1. Legislation and statutory requirements

This policy is based on advice from the Department for Education (DfE) on:

o Behaviour and discipline in schools
o Searching. screening and confiscation at school
o The Equality Act 2010

o Use of reasonable force in schools

o Supporting pupils with medical conditions at school

It is also based on the Special Educational Needs and Disability (SEND) code of



practice.

In addition, this policy is based on:

o Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and promote the
welfare of its pupils

¢ Sections 88-94 of the Education and Inspections Act 2006, which require schools to
regulate pupils’ behaviour and publish a behaviour policy and written statement of
behaviour principles, and give schools the authority to confiscate pupils’ property

o DfE quidance explaining that maintained schools should publish their behaviour policy
online

2. Definitions
Misbehaviour is defined as:

o Disruption in lessons, in corridors between lessons, and at break and
lunchtimes

* Non-completion of work

o Poor attitude

¢ Incorrect uniform

Serious misbehaviour is defined as:

+ Repeated breaches of the school rules

o Any form of bullying

¢ Sexual assault, which is any unwanted sexual behaviour that causes
humiliation, pain,fear or intimidation

¢ Vandalism

o Theft

¢+ Fighting

* Smoking

» Racist, sexist, homophobic or discriminatory behaviour

¢+ Possession of any prohibited items. These are:

- Knives or weapons

- Alcohol

- lllegal drugs

- Stolen items

- Tobacco and cigarette papers

- Fireworks
- Pornographic images

3. Bullying

Bullying is defined as the repetitive, intentional harming of one person or group by
another person or group, where the relationship involves an imbalance of power.



Bullying is deliberately hurtful and is repeated over a period of time

Bullying can be:

Emotional: Being unfriendly, excluding, tormenting

Physical: Hitting, kicking, pushing, taking another’s belongings, any use of violence
Racial: Racial taunts, graffiti, gestures

Sexual: Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention,
comments about sexual reputation or performance, or inappropriate touching

Direct or indirect: Name-calling, sarcasm, spreading rumours, teasing

Cyber-bullying: Bullying that takes place online, such as through social networkingsites, messaging apps or
gaming sites

The method of dealing with all bullying incidents is to emphasise that children are learning how to respect and
communicate effectively with each other.

All staff must be vigilant in detecting behaviour that might lead to bullying.

All children are encouraged to speak to a member of staff if they are being bullied, so that it can
be investigated thoroughly.

Any concerns will be treated seriously and dealt with as soon as possible. As much information
as possible is gathered and recorded.

When dealing with an incident of bullying we talk with:

¢+ The target of the bullying behaviour

o The (alleged) perpetrator

o Any assistants (who participated in the bullying behaviour), reinforcers who encouraged the actions),
defenders (who went to the aid of the target) and withesses, who were not involved.

We seek to resolve the situation with:

o A clear statement about expectations for good behaviour (and that bullying is unacceptable and must
stop)

» Reassurance to the victim (that they will be supported and kept safe)

Apologies (as appropriate)

+ Conseguences (as appropriate)

* An understanding that the situation will be monitored.

In these cases we interview the victim and reassure them that they can speak freely and
that the situation will be changed. We aim to ensure that the target of bullying feels safe.

1. A meeting is convened for all those involved. Reassurance is given that no
punishments will be given for past incidents. Often incidents of bullying arise from
long standing poor relationships between children. In these circumstances it is
imperative to deal with the underlying feelings and motivation of those involved, not
just the behaviour.

2. The problem is explained from the point of view of the victim.



3. The group of children involved is told that they all have a responsibility and can do
something about it. Each child is asked in turn how they can help. Staff assist the
children in discussing issues and finding a way forward.

4. Within a designated period the group meets again to discuss the situation. There is
followed up at intervals until the problem is resolved. This provides an opportunity
to monitor behaviour and keep the children involved in the process. All involved
are given instructions about the expectations for their future behaviour towards
each other.

5. There is open communication with parents during this process, although specific
information may be confidential.

Preventative strategies
We have many activities that take place to prevent bullying. These include:

o Use of the “Worry Box” and access to the Home School Support Worker

¢ Weekly PSHE Lessons;

o A curriculum which promotes inclusion and diversity;

» House Points and other rewards for positive behaviour;

¢ Social groups to provide pupils with extra support and intervention where needed;

o Pupil voice surveys to gather pupil views;

o Staff training to ensure that staff are able to identify all forms of bullying and understand
their responsibilities in addressing issues that may be raised;

» Additional support from outside agencies where necessary

5. Roles and responsibilities

5.1 The governing board

The governing board is responsible for reviewing and approving the written statement of
behaviour principles (appendix 1).

The governing board will also review this behaviour policy in conjunction with the
headteacher and monitor the policy’s effectiveness, holding the headteacher to account
for its implementation.

5.2 The headteacher

The headteacher is responsible for reviewing this regulation of behaviour policy in conjunction
with the governing board, giving due consideration to the school’s statement of behaviour
principles. The headteacher will also approve this policy. The headteacher will ensure that the
school environment encourages positive behaviour and that staff deal effectively with poor
behaviour, and will monitor how staff implement this policy to ensure rewards and sanctions are
applied consistently.

5.3 Staff
Staff are responsible for:

+ Implementing the regulation of behaviour policy consistently
+ Modelling positive behaviour



o Providing a personalised approach to the specific behavioural needs of particular pupils

¢+ Recording behaviour incidents (these are recorded on the school's CPOMS system)

o Ensuring the curriculum is appropriate to the behavioural and emotional needs of the class and is
adapted as necessary to meet contextualised needs

The senior leadership team will support staff in responding to behaviour incidents.

5.4 Parents

Parents are expected to:
* Support their child in adhering to our school values and expectations
o Inform the school of any changes in circumstances that may affect their child’s behaviour
o Discuss any behavioural concerns with the class teacher promptly

6. Code of conduct/Expectations/Self-regulation

Pupils are expected to behave in a regulated and self-controlled way, demonstrating the school core values:

Respect, for themselves, for others’ rights and feelings and for the environment;

Courage, to say and do the right thing, to challenge oneself, to be brave;

Passion, to continually strive to ensure Squirrels Heath is a positive learning

environment;
Growth, to learn from previous mistakes;

Togetherness, to work cooperatively with others and to look after one another:

6.1 Our Behaviour System

To support pupils in following the school’s expectations we ensure:

o All children have the opportunity to make positive choices about their behaviour
and influence outcomes;

o All children who regularly meet the school’s expectations are

recognized and celebrated;

o All teachers integrate a consistent system within daily teaching in order to promote
positive behaviours and attitudes to learning;

¢+ All teachers are supported in developing effective behaviour management skills.

The system also allows for the following:

¢+ A consistent approach that can be used by all staff & pupils;
* Whole class and individual reward systems;
¢+ Least intrusive approaches are used to manage behaviour;
» Teaching of specific behaviours and routines
How it works:
¢ In the class there is a prominent ‘Traffic Light’ display.
o On this display, all children have a named photo card.
o Each day, children start in the Green zone.
o If children make sustained and positive individual choices they are praised, they can progress

through to Bronze, Silver & Gold Stages of behaviour.



If children make negative impact individual choices they are:

1. Given a warning that the behaviour is inappropriate.

2. Asked to work away from other pupils in the class and if behaviour continues, moved onto yellow.

3. If the behaviour still poses an issue, pupils may be to a member of SLT or Senior teacher and
moved to red on the behaviour chart.

4. Parents/ carers may be contacted to discuss behaviour issues.

The system allows children to reflect on their actions, attitudes and self-regulation. If
behaviours change then they can move back towards Green. Pupils aim to end each
day on at least Green but ideally higher.

Escalation through the zones (Moving Up or Down)

Pupils progress through the colour zones (up or down) due to persistent infringements or sustained positive
impact. If negative behaviour is more extreme or serious, the pupil may be fast tracked directly to red. In this
circumstance, the consequence must be explained to the pupil to ensure they understand the reasons for
this action and the consequence of their behaviour choice. Providing this explanation ensures that pupils
understand the system is being applied fairly. Teachers will explain to the child what they can do to make
positive changes for the remainder of the day. Teachers constantly support pupils to make positive choices
so that they can move back to Green, and beyond.

Behaviour Chart used in Class



Traffic Light System to manage behaviour

GOLD: 6 House Points, certificate and name read out in celebration assembly
SILVER: 4 House Points, postcard home

BRONZE: 2 House Points, sticker given
GREEN: All pupils start each day on Green and show expected learning behaviours and positive attitudes

Warning issued for inappropriate behaviour

YELLOW: Inappropriate behaviour continues child asked to work away from other pupils and
reflect behaviour



RED: A serious single behaviour incident has occurred or there has been a build-up of minor
incidents which requires further and sometimes escalated intervention. Child sent to another
class teacher or member of SLT.

7. Consequences
7.1 List of consequences

Positive behaviour will be rewarded with:

s Praise
» House Points
o Post cards / Certificates or phone calls home to parents

The school may use one or more of the following consequences in response to
unacceptable behaviour:

o A verbal reprimand

s Expecting work to be completed at home, or at break or lunchtime
o Sent to work independently from group

» Detention at break or lunchtime

¢+ Sending the pupil to another class

Referring the pupil to a member of SLT

In order to support pupils who may be struggling, the school may:

+ Make a referral to the Home School Support Worker
+ Make a referral to outside agencies
o Arrange for regular meeting with parents to review behaviour

¢ Putin place an individual behaviour target card or Pastoral Support
Plan

Exclusions:

The ultimate sanction that may be used is exclusion, whether fixed term or permanent. At
Squirrels Heath Primary, we believe that education is about inclusion. However, we interpret
inclusion as pupils’ right to learn and a teacher’s right to teach in a safe environment. If these
areas are severely challenged by one individual, then that child will be excluded from school.
There are two routes to exclusion:

e Persistent inappropriate behaviour which has not responded to the use of rewards

or sanctions, despite help from outside agencies and the setting up of an Individual
Behaviour Plan or Pastoral Support Plan;

e An act of violence or aggression that threatens the health and safety of staff orpupils.
All exclusions are logged and reported to the Governing Body

A pastoral support plan will be put in place (see appendix 2) for any child at risk of exclusion or who has



recently been excluded. This requires at least fortnightly meetings with families (parents and child) and staff
(including the class teacher and a member of SLT) to prevent further exclusions and develop self-regulation.

7.2 Offsite behaviour

Sanctions may be applied where a pupil has misbehaved off-site when representing the school.
This means misbehaviour when the pupil is:

¢ Taking part in any school organised or school related activity (e.g. school trips)
o Traveling to or from school

» Wearing school uniform

o In any other way identifiable as a pupil of our school

Sanctions may also be applied where a pupil has misbehaved off-site at any time, whether or
not the conditions above apply, if the misbehaviour:

o Could have repercussions for the orderly running of the school
¢+ Poses a threat to another pupil or member of the public
o Could adversely affect the reputation of the school

Sanctions will only be given to be carried out on school premises or elsewhere when the
pupil is under the lawful control of the staff member (e.g. on a school organised trip).

7.3 Malicious allegations

Where a pupil makes an accusation against a member of staff and that accusation is shown to have been
malicious, the headteacher will discipline thepupil in accordance with this policy.

Please refer to our safeguarding policy - procedures for dealing with allegations of abuse against staff for more
information on responding toallegations of abuse.

The headteacher will also consider the pastoral needs of staff accused of misconduct

8. Behaviour management
8.1 Classroom management

Teaching and support staff are responsible for setting the tone and context for
positive behaviour within the classroom.

They will:

¢+ Create and maintain a stimulating environment that encourages pupils to be engaged

» Ensure that the curriculum is challenging and accessible for all

¢+ Display school rules and visual timetable

+ Develop a positive relationship with pupils, which includes greeting pupils in the morning/at the start of
lessons

o Establish clear routines and communicate expectations

o Address low-level disruption

o Use positive reinforcement



8.2 Use of Physical Intervention.

On very rare occasions a child may need to be restrained. Physical intervention should only be
used in extreme circumstances by trained staff to prevent a child from harming themselves,
another pupil/member of staff or damaging property. However, the school recognises that there
may be occasions where an untrained member of staff has no option but to physically intervene.
Staff should take steps to avoid the need for physical intervention including moving other pupils to
a place of safety and should use only the minimum force necessary to achieve the desired
results. Physical intervention should only be undertaken as a very last resort after other
de-escalation strategies have failed. Physical intervention must be applied using the minimum
amount of force for the least amount of time possible. It should be used in a way that maintains
the safety and dignity of all concerned. Physical intervention should never be used as a form of
punishment.

A list of all trained staff is available in the school office and staffroom. If a child has to be physically
restrained this must be reported to the Head Teacher immediately and the incident must be logged
in the restraint book. This book is bound and has numbered pages. It is kept in a secure area in the
school office. Reported incidents must be written in by hand. Parents must be contacted if a child
has been restrained. The incident should also be recorded on CPOMs.

8.3 Confiscation

Any prohibited items (listed in section 3) found in pupils’ possession will be confiscated.
These items will not be returned to pupils.

We will also confiscate any item which is harmful or detrimental to school discipline.
These items will be returned to pupils after discussion with senior leaders and
parents, if appropriate.

Searching and screening pupils is conducted in line with the DfE’s latest
guidance on searching, screening and confiscation.

8.4 Pupil support and SEN

The school recognises its legal duty under the Equality Act 2010 to prevent pupils with a protected
characteristic from being at a disadvantage. Consequently, our approach to challenging behaviour
may be differentiated to cater to the needs of the pupil.

The school’'s special educational needs co-ordinator will evaluate a pupil who
exhibits challenging behaviour to determine whether they have any underlying
needs that are not currently being met.

It is recognised that individual children have individual motivators. The motivators
may change on a regular basis depending on the child’s need. Structured
conversations with parents focus on barriers to self regulation and how to break
these so that there is consistency between home and school. When a child displays
particularly challenging behaviour towards themselves, other children and staff, a
risk assessment is put into place.

Where necessary, support and advice will also be sought from specialist
teachers, an educational psychologist, medical practitioners and/or others,
to identify or support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies
and plan support programmes for that child. We will work with parents to create
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the plan and review them a regular basis.

9. Pupil transition

To ensure a smooth transition to the next year, pupils have transition sessions
with their new teacher(s). In addition, staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place,
information related to pupil behaviour issues may be transferred to relevant staff at
the start of the term or year. Information on behaviour issues may also be shared
with new settings for those pupils transferring to other schools.

We recognise that some children need a longer and specific transition plan and
this is agreed with parents, the SENDCo, and class teachers.

10. Training

Our staff are provided with training on managing behaviour, as part of their induction
process. Behaviour management, emotional well-being and self-regulation form part
of professional development.

11. Monitoring arrangements

This regulation of behaviour policy will be reviewed by the headteacher and
full governing board every year. At each review, the policy will be approved
by the headteacher.

The written statement of behaviour principles (appendix 1) will be reviewed
and approved bythe full governing board every year.

12. Links with other policies

This regulation of behaviour policy is linked to the following policies and guidelines:

o Child Protection and Safeguarding Policy
¢ Online Safety Policy



Appendix 1

De-escalation Strategies

Dealing with challenging behaviour can be difficult. Clear procedures together with effective
responses will increase the chances of achieving the desired outcome.

When faced with challenging behaviour:

* Be aware of your body posture. Keep arms open rather than folded or on hips.

o Allow enough space between you and the other person

o Use appropriate eye contact

o Lower your voice and keep your tone even

o Appear calm and confident

* Maintain a neutral facial expression

» Use words that the other person is likely to understand

o Use distractors or diversion to get the other person to calm down - Encourage simple
compliance (eg. sitting)

+ Acknowledge the other person’s feelings

o Offer a choice of acceptable actions

Things to avoid:

* Making threats you cannot carry through

+ Being defensive or taking comments personally.

* What is being said may seem insulting and directed at you, but this level of aggression is not really
about you.

¢+ Using humour unless you are sure it will help and you have a very good relationship with the other
person.

¢ Using sarcasm or humiliating the other person



Appendix 2

Pastoral Support Plan

What is a Pastoral Support Plan?

Pastoral Support Plans (PSPs) are designed to support young people who are at risk of permanent exclusion
or young people who are at risk of becoming disaffected through repeated fixed-term exclusions and are
disengaged from learning.

The PSP is a school-based, young person centred approach to address the inclusion of young
people with challenging behaviour from a range of perspectives. Targets are set for both the
young person and for the range of agencies possibly involved with the young person. A PSP is
time limited, has smart targets with practical strategies, and is owned by the school and overseen
by a key member of staff (e.g. SENCO / SMT). The PSP must follow a standard format which
involves minimum administration, and is agreed with parents and carers where possible. The key
to this process is the regular review of the PSP that enables close monitoring of the young person
within the school environment.

When to use a PSP

A Pastoral Support Programme is one aspect of a continuum of provision that the school can
provide for pupils’ with Behavioural, Emotional and Social Difficulties (BESD).

In order to ensure PSPs are most effective for the young person and manageable for the schoaol,
it is recommended that a range of other interventions prior to the use of a PSP. Examples of
interventions are extra support in the classroom, intervention via a learning mentor, social skills
groups, EP assessment etc.

If a young person is returning from exclusion it is recommended that a PSP is proposed prior to
return to school in order for it to be used as part of the reintegration process for the young person
and parents.

The DfE recommends that, where possible, a young person will have their behaviour targets
within an IEP format. However if an IEP is not sufficient enough to ensure the inclusion of a pupil,
and a PSP is required, this will supersede the IEP for the period of the Pastoral Support
Programme.

The IEP can be reviewed during the PSP process to ensure that learning needs do not impede behaviour,
although behaviour targets may supersede academic targets, and this is time limited. The aim of a PSP is to
re-focus the young person to help them get back on track.
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Review Process

The review process should take place every three to four weeks, to allow for immediate changes
and developments to PSP targets in order to ensure focussed support for the young person.
These reviews should ideally include all multi-agency partners involved in the original PSP,
although if this is not possible each review must take into account the view of young person and
parent / carer. Unless clear progress can be evidenced, it is not anticipated that a PSP would
extend beyond 4 reviews.

Alongside other professionals, the school needs to take into consideration the impact of
interventions. Where limited or no impact has been achieved through the PSP, further discussion
needs can take place with the SENDCo.

1. Pastoral Support Programme Pro-forma

This pro-forma should be used when a meeting is called to draw up a Pastoral Support Plan
(PSP).

It is suggested that the meeting should follow these three steps:

Step 1 All professionals are to share information when considering all possible options for the pupil and
available support both within and outside of the school, including current strategies used.

Step 2 To seek agreement with parent and student.

Step 3 To collaboratively draw up a programme that identifies the targets to be achieved, and to putin to
place support in order to achieve the targets

Pastoral Support Plan

Pupil Name Date of Birth
Date of Meeting Year Group
SEN Stage

Assessment Data




Section One

Agencies / Individuals involved in the PSP

Who is responsible for writing and overseeing the PSP?

Attendance

Agency / Involvement

Past / Current

Notes

Young Person

Parents / Carers

Class / Form Tutor

Learning Mentor/ HSSW

Teaching Assistant

Educational Psychologist

Social Worker

CAMHS

Attendance Officer

Attendance and Behaviour

TAMHS

Head teacher

15
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Section Two

Summary of student’s strengths and interests

Summary of behaviour concerns

Existing Strategies and Support

Intervention

Who supported

Outcome




Summary of Parent views

Summary of Pupil views

Summary of External Agency involvement

Targets, Strategies & Support

Targets should:
- Be small steps towards longer term goals
- Consider both BESD and academic steps to success
- Reflect the views from Section 2, including the young person, parents / carers - Be
clearly achievable, understood and agreed by the pupil

Strategies should:
- Clearly describe and define the outcomes

- Be attainable
- Include monitoring systems and identified members of staff to support the student

17



Pupil Name:

Target (SMART)

What has the
pupil already
achieved?

Strategies to
support pupil to
achieve new target

Resources
(including who
supports/ how
often)

18
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Actions for agencies to support the Pastoral Support Programme

Pupil Name:

Agency (named person)

Agreed Actions

Teacher

Parents / Carers

School Staff

External Agency

External Agency

PSP Co-ordinator:

I understand and agree to this Pastoral Support Programme

20



Pupil: Date:
Parent: Date:

School: Date:

Dates and times of reviews (to be at three / four weekly intervals)

1234

Pastoral Support Programme

Review Sheet

This form should be used when a meeting is called to review a Pastoral Support Plan. The
review of targets is based on evidence with a focus on what the pupil has achieved.

Pupil Name: Date of Birth:
Date of meeting: Review No: 1203040
Invited Agency / Involvement Evidence of What has supported this
progress made progress?
Parents

Young Person

Head Teacher

Class Teacher

SENDCo

Target Review

Consider pupil progress towards each target on a scale of 0 to 10 (10 = target fully met)

21



Target

Number to
indicate extent
to which
target is met

Evidence of
progress made

What has
supported this
progress?

Barriers / What can be done differently?

New or adapted pupil targets

Target (SMART)

Strategies to support
pupil to achieve target

Resources (incl. who
supports / how often)

New or adapted staff targets

22



Agency / Staff member

Target

Strategies

The following questions are suggestions that may be addressed in the Pastoral

Support Plan.

¢+ Can you describe in detail the behaviours that are causing you concern?

* What usually happens before these behaviours occur?

¢+ Do the behaviours usually occur at certain points during the day? (such as
transitions, less structured activities, paired or group work)

Do you think the child is aware of the inappropriateness of their behaviour?

o What is the relationship like between the student and teaching staff?

Has harm been caused/has the relationship broken down?

Which (if any) other agencies are involved with the child / family?

How do the other children in the class react to the child’s behaviour?

What happens for the child as a result of the behaviour?

What kind of reward systems do you use in your class / school? Is it working?

Does the child have their own tailored reward system?

Is the behaviour a way of avoiding the curriculum?

What are the child’s current attainment levels? Is the child struggling with the work? e

Which rewards have you found successful for the child in the past?

¢ How does the child behave at home?
¢ How is communication with parents / carers?

» Does the child behave differently with different members of staff?




Does the child have any language / social communication difficulties?

Has this been considered / looked at?

Do you consider the child to have low self-esteem?

Is there clowning / class joker behaviour as a way of gaining peer approval?

Has the child had access to any social skills group etc.?

Has the child been taught any direct strategies for managing their anger?

What is it about this child’s behaviour that worries you the most?

Have there been any fixed term exclusions? If yes, what led to these? Any common
links?

Is the child’s behaviour different with other teachers?

Does the child have an allocated Key Worker in school?

Does the child present any form of language difficulties / delay / limited vocabulary?
Has this been screened / assessed?

What are the child’s peer relationships like?

What do we know about how the child functions within the family?

Are there other agencies involved with the family / child, or have there ever been? e

How’s is the child’s behaviour currently managed? What has worked / not worked?
What are the child’s strengths

Questions to support the PSP Meetings.

Questions for staff:

Describe the things the student does well in school

What are the strengths / skills the pupil applies in other areas?

What specific behaviours are shown regularly by the student to cause concern?
Any other comments you may wish to make

Questions for Parent/s

What do you think are your child’s best qualities?

What sorts of things worry you about your child?

When did you first notice difficulties with your child’s behaviour?

How does your child behave at home?

What do you think we can do to help your child be more successful in school?

Is there anything that you would like to inform us about that would help support your child both in and
out of school?

Questions for pupil:

What things do you enjoy doing at school?

What things do you find difficult in school?

What would make school better for you?

What do you enjoy doing when you are not at school?
How would you describe yourself?



A Guide on Facilitating PSP Meetings

PSP Meeting Agenda

First

Welcome

Purpose and aims of the meeting

Introductions and apologies

What the student does well (Class teacher, Teaching Assistant and SENCO)
Summary of behaviour log (Class teacher, Phase leader)

Parent/s comments

Student comments (Their view should be given if they are not attending)
Contributions from other professionals

Summary and target setting

Strategies to support targets including rewards.

Monitoring and review arrangements

Dates of next meeting/s — weekly session, interim review, final review.

PSP Review Meeting

Welcome
Purpose and aims of the meeting
Introductions and apologies

What the student has been doing well (Class teacher,Teaching Assistant, SENCO)

Summary of behaviour log (Class teacher, Phase Leader)

Parent/s comments

Student comments (Their view should be given if they are not attending)
Contributions from other professionals

Summary of progress to date

Review of targets and strategies to date, any additional actions
Monitoring and date for next review

Final PSP Meeting Agenda

Welcome

Purpose and aims of the meeting

Introductions and apologies

What the student has been doing well (Class teacher,Phase Leader, SENCO)
Summary of behaviour log (Class teacher,Phase Leader)

Parent/s comments

Student comments (Their view should be given if they are not attending)
Contributions from other professionals

Summary of progress

Review of targets and strategies

24



¢+ Next steps — Continue with Psp or end the plan

25
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